This paper investigates the prospects of integrating Edmodo into Saudi EFL female secondary school instruction. It concentrates on students' perceptions and challenges regarding Edmodo use and its effect on their attitudes towards EFL learning. The 42 participants were divided into two groups. The experimental group received traditional teaching plus a six-week daily interaction via Edmodo. The control group received traditional teaching only. Findings of the post-treatment questionnaire show that students' perceptions towards Edmodo were highly positive andthat although there were considerable challenges to its integration, it appeared to have excellent potential for generating more positive attitudes towards EFL learning.
Introduction

Background
In the past, learning simply meant face-to-face lectures, reading books or printed handouts. It was considered impossible without classrooms, books and chalkboards. Today, technology has played a major role in the field of education especially with the emergence of the World-Wide Web. The Internet has become an increasingly important feature of the learning environment for students. According to the Internet World Stats, http://www.internetworldstats.com/stats.htm, the estimated number of Internet users around the world was approximately more than 2000 million by June 2012. The appearance of Web 2.0 technologies has also helped to promote and maintain the education standards. These tools allow multiple users to participate collaboratively rather than working alone. They offer many functions that appeal to educators who are looking to extend learning beyond the classroom (Haygood, Garner, & Johnson, 2012) . One of the most useful of these functions is Edmodo. It is a private micro-blogging service available at www.edmodo.com which provides a free and secure learning platform. It looks similar to Facebook, but is much more private and safe for a learning environment because it allows only teachers to create and manage accounts, and only their students, who receive a group code and register in the group, can access and join the group (Majid, 2011) . This service is accessible through any mobile device with Internet capabilities including free appsproviding a simple way for teachers and students in a virtual class to connect and collaborate. Via Edmodo, teachers can send out quizzes and assignments, give feedback, receive completed assignments, assign grades, store and share content in the form of both files and links, maintain a class calendar, conduct polls, as well as send notes and text (SMS) alerts to individual students or to the entire class. It also offers parent accounts in which they can view their children's homework assignments and due dates and receive updates on class and school events. At the time of writing this paper, it is estimated that more than twenty-nine million teachers and students around the world are using Edmodo on daily basis (http://www.edmodo.com/about). Edmodo was also recognized by the American Association of School Librarians in 2011 as one of the top 25 websites that foster the qualities of innovation, creativity, active participation, and collaboration in the category entitled 'Social Networking and Communication' (Kongchan, 2012) .
Statement of the Problem
In the Saudi context, unfortunately, Edmodo has not yet been used for enhancing the classroom experience because of the slow digital adoption in schools. Therefore, this study attempts to identify where Saudi students and teachers stand with respect to the value and implementation of this service. It examines in depth the usefulness and the challenges of integrating Edmodo as an educational tool in EFL classrooms and its effect on students' attitudes towards EFL learning. It also presents an effort to extend learning opportunities for students beyond the traditional classroom walls and to foster an environment that encourages students to take greater responsibility for their own learning.
Research Questions
The current study seeks answers to the following questions: 1) Are there any significant differences between the control and experimental groups in the post EFL learning attitude scale in relation to the use of Edmodo?
2) What are the Saudi secondary school female students' perceptions towards using Edmodo in their EFL learning?
3) What are the challenges faced by Saudi secondary school female students when using Edmodo in their EFL learning?
Review of Literature
Saudi Students' Attitudes towards EFL Learning
Gagne (1984) defines attitude as an "inferred internal state which influences behavior" (p. 383). Thus, attitude plays an important role in learning, including language learning, as it determines to a great extent the learners' behaviours (Alkaff, 2013) . Al-Seghayer (2012) believes that, in general, Saudis' attitudes towards English are highly positive and that this attitude can be seen in the results of a number of empirical studies conducted in the past two decades on the attitude of Saudi people towards English language in general and learning it in particular. Alfawzan (2012) , for example, examined the attitudes of 40 Saudi students enrolled in an intensive English program at a US university. His participants expressed strong support for the teaching of English as early as first grade in the Saudi school system. He also found out that "instrumental motivation" is the main "driving force" for those students. In Al-Zubeiry'sstudy (2012), the 120 secondary school male and female student participants showed positive attitudes towards learning English and were highly motivated in both instrumental and integrative orientations though the fact that there is a wide gap between the students' motivation and attitudes and the reflections in their performance. However, Alseweed (2009) believes that students' attitudes towards EFL learning cannot be viewed as stable. He concludes thatstudents' attitudes towards EFL learning may change according to the changing nature between learning settings of educational levels, the traditional methods of teaching, the students' achievement level and to the courses offered. Therefore, Al-Shammari (2007) recommendsto try out new innovative scenarios, such as Internet technologies, for the pursuit of excellence in Saudi EFL teaching and learning practices. However, he argues that the issue should not be that the learners use these technologies, but rather that the learners like and benefit from them.
Web 2.0 Technologies in EFL Learning
One of the most popular Web.2 technologies is social networking. It is basically a service provider that allows users to create system profiles and an online group network of users so that all the users in the group can interact with one another, share information and build an ongoing virtual community (Wolf & College, 2007) . Chen and Bryer (2012) believe that the notion of using social networking for educational purposes can be traced back to the theory of Social Constructivism in the 1960s. The basic principle of this theory, as proposed by Vygotsky (1978) , is that students learn most effectively by engaging in carefully selected collaborative problem-solving activities, under the close supervision of instructors. Years later, Siemens (2004) and Downes (2007) launched the Connectivism Theory, where social learning is integrated with social media technologies. According to Siemens (2004) the true competence for a lifelong learner would be the capability to "stay connected" and "belong" to digital communities with which interests are and can be continuously shared. Turkmen (2012) attempted to investigate the usefulness of social networking sitesas a meaningful learning environment that could support, enhance and/or strengthen EFL learning. His findings indicate that if applied properly with certain aims, a social networking site that reminds students of their daily life can provide learners with a frame to assist them in structuring and coordinating acts of knowledge construction. He concludes that combining the Internet social networking options with the curriculum helps the students learning a second language in various ways, including increasing participation and motivation. In Saudi Arabia, many researchers have also called for EFL teachers to utilize this technology in order to support teaching and learning activities. Al-Shehri (2011), for example, tries to explore the potential of using mobile phones and social networking as tools of contextualizing language learning. He concludes that mobile social networking media can provide rich learner-generated and appropriate out-of-class language learning opportunities that exploit the norms of the learning context. Al-Shahrani (2012) adds that there is an urgent need for Saudi EFL teachers to consider such technologies in their teaching to reach students through the channels they are already accustomed to.
Another Web.2 tool is the technology of course management systems (CMS). Meerts (2003, p. 5 ) defines itas a service that "provides the instructor with a set of tools and a framework that allow the relatively easy creation of online course content and the subsequently management of that course including various interactions with students taking the course". According to Techopedia, such systems may includeadministrative as well as teaching aspects. They may also include tools for real-time chat, or asynchronous bulletin board type communications. Wu& Hua (2008) believe that the integration of such a technology has been a trendy feature in the past ten years for higher education institutes all around the world. Tsai and Ernst (2009) reporton the implementation of Moodleas a CMS tool to assist EFL reading instruction for Chinese-speaking EFL learners. Their results reveal that CMS can facilitate and improve students' reading comprehension performance. Robertson (2008) also believes that the implementation of such a technology can have a beneficial impact on EFL course organization, lesson implementation, coursework distribution, teacher-student communication and assessment and it can also create a more student-centered learning experience. This view is further supported by many Saudi studies. Al-Jarf (2005) , for example, examined the use of three CMS tools, Nicenet, WebCT and Moodle, to teach grammar to freshman EFL students at the College of Languages and Translation at King Saud University in Riyadh. Her results showed that Nicenet was the most popular and powerful tool for improving students' achievement in grammar. Aljabre (2012) also thinks that implementing The Blackboard system in some Saudi universities have many benefits allowing students to access content materials, participate in real-time quizzes and to exchange files with their instructors.
Many Web.2 tools offerMobile apps for their users. Attewell et al (2009) defined mobile learning as "the exploitation of ubiquitous handheld technologies, together with wireless and mobile phone networks, to facilitate, support, enhance and extend the reach of teaching and learning" (p. 11). Today, many useful mobile apps have been produced and increasingly used for language learning . In Coffey's research (2012), he found that 31% of his 290 respondents reported using a mobile device to help with language learning, 35%agreed that an advantage of apps was that they allowed learning outside a school or other formal environments and 34% saw a benefit in apps as being an additional meansof language practice. In the field of EFL learning, Motiwalla (2007) believes that the use of a well-balanced combination of classroom pedagogies with mobile learning services would support both interactive and collaborative EFL learning and effectively deliver the content. In Saudi Arabia, the results of Hanafiah's (2012)study proves that though students' usage of mobile language apps is limited to translation activity, search for vocabulary and chatting, yet these apps are found to be relevant and only a limited number of students face problems using them.
Using Edmodo in EFL Learning
Arroyo (2011) sees Edmodo as an excellent communication tool for knowledge construction based on social networking andcollaboration providing a more secure learning platform for learners and educators. Witherspoon (2011) sees it as a great CMS tool for helping teachers to set up and manage their online classes easilyallowing students to control their own learning pace. For Fujimoto (2012) , the free Edmodo Mobile apps allow learners to access any recorded resources wherever they are and whenever they like. Thongmak (2013) , using Thailand case, attempted to study the acceptance of Edmodo as a classroom collaboration tool and to explore university students' views about it. His results, collected from 182 questionnaires, reveal that Edmodo can be more beneficial than any other social networks for various areas of education. It can also be used to support both distance teaching and to fulfill physical classroom learning. In his survey to 200 Edmodo users who take English subjects at Telkom Polytechnic, Majid (2011) stated that 66% of students agree that Edmodo is useful, 79% agree that it helps them to face their study and 78% feel happy for having this site integrated with their English classes. From another prospective, the results of Kongchan'sstudy (2012) revealed that Edmodo was perceived to be a wonderful and user-friendly social learning network that enables a 57-year-old teacher of English at King Mongkut's University of Technology Thonburi in Thailand to take charge of her own exploring and making use of the site to set up and run her online classes. Such results prove that Edmodo, having a high level of acceptance, can be used not only as a tool to create an additional online classroom community for students but can benefit the teacher community as well.
Challenges of Using Edmodo
Grosseck (2009) Barnawi's study (2009) indicates that the lack of technology resources and the imposition of traditional methods of instructional delivery could be possible internal and external impediments to the use of Internet technologies in the classroom. Alebaikan and Troudi (2010) add that because Saudi students have not experienced online learning, a number of students may struggle with acquiring the crucial skills to function well in such a learning environment. According toAlmaini'sresults (2013) teacher resistance, lack of training, and budgetary or resource constraints are the main issues that contribute to the failure to exploit fully the potential of these technologies. Stroud (2010) also enumerates some of the problems that may occur when using Edmodo, such as the low-income students, the long time spent in front of the computer and the possibility of using it as more of a social networking site than as an educational tool. Furthermore, the mobile apps of Edmodo service may cause another challenge. Stockwell (2008) and Motiwalla (2007) argue thatsmall-sized screens, time-consuming typing and slow speeds of connection can reveal an evidence of resistance.
Methodology
Design
The design of the research isa field quasi-experimental design which is often used in educational research where it is simply not possible for the examiner to randomly allocate participants to control or experimental groups (Cohen, Manion, & Morrison, 2007) . The experimental group received the traditional teaching plus a daily interaction between students and their teacher through Edmodoas an additional online classroom community. The control group received the traditional teaching only. The students' attitudes towards EFL learning in the post-measure were compared for both groups in order to determine whether there were significant differences in relation to the treatment. The experimental group studentswere also requested to respond to a post questionnaire to find out how they felt about their experience with Edmodo and what challenges they faced.
Participants
The participants were 42female second grade students at The 4 th Secondary School in Riyadh, a public school supervised by the Saudi Ministry of Education. All participants were in the scientific section, their ages ranged from 17 to 19 years and they had studied English for no less than 5 years at schools. 21 students constituted the experimental group and 21 students constituted the control group. Both groups were studying English with the same Saudi female teacher who had a fifteen-year experience in EFL teaching. A pre-performance attitude comparison has been done between the two groups in order to ensure that students were at the same attitude level towards EFL learning. Total 42 Table 1 indicates that both groups scored similarly (.675p<.05).
Instruments
One questionnaire with a three-point scale (Agree-Neutral-Disagree) was utilized in the present study. This questionnaire, designed by the researcher, was divided into three sections.
1) A pre-post attitude scale containing 13 items for measuring students' attitudes towards EFL learningbefore and after the treatment. These items cover four dimensions; liking, difficulty, integrative as well as instrumental values of EFL learning.
2) A post attitude scale containing 19 items for identifying the perceptions of experimental group students towards the use of Edmodo. These items cover four dimensions; social interaction, course management systems, language skills development and pedagogical purposes.
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Edmodo. An open-ended response item was also added at the end for students' further comments (Appendix A).
Pilot Study
The Arabic version of the questionnaire (Appendix B) was piloted to 20 students, who had similar characteristics of gender, age, grade and EFL study experience to those of the main study. As it can be seen in Table 2 the reliability analysis produced a Cronbach's Alfa of (0.74). The validity analysis also produced significant correlations.
Data Collection & Analysis
In September 2013, the researcher started carrying out the main study pursuing the following procedures:  Prior to conducting the study, students' attitudes towards EFL learning were pre-scaled for both groups.
 Two Edmodo workshops were held for the teacher and the experimental group students in order to create accounts, download mobile apps and explain the main features and services of the website.  A daily interaction between the experimental group students and their teacher via Edmodo was allowed as to create an additional online classroom community when they were at home. Daily interaction was done through: posting assignments, feedback and class materials, conducting polls and quizzes, chatting in small groups and doing extracurricularactivities.  Six weeks later, the experimental group students were requested to answer a questionnaire that aimed at finding out how they felt about their experience with Edmodo and what challenges they faced during this experience.  In a separate session, students' attitudes towards EFL learning were post-scaled for both groups then compared in order to determine whether there were any significant differences between the two groups in relation to the treatment.
Results
Testing the First Question
A pre-performance attitude comparison has been done between the experimental and control groups in order to ensure that the subjects are at the same attitude level towards EFL learning. The results show that the EFL learning attitudes of both groups are generally positive. Table 3 shows that the Z-score is (z = -.419, p = .67) which means that no significant differences between the two groups have been identified. A post performance attitude comparison has also been done between the two groups to detect any distinction in their EFL learning attitudes in relation to the treatment. The results show that there is a statistically significant difference between the mean rank score of the experimental group (28.79) and that of the control group (14.21) in favor of the experimental group. Table 4 shows that the only dimension that has no significant differences is theinstrumental values of EFL learning whereas thethree other dimensions have all shown significant differences in favor of the experimental group. A third comparison has also been made between the pre and post EFL learning attitude scales of the experimental group. The results show that there is a statistically significant difference between the mean rank score of the pre-performance attitude scale (13.76) and that of the post performance attitude scale (29.24) in favor of the latter. Table 5 shows that theinstrumental values of EFL learning is the only dimension that has no significant differences whereas thethree otheroneshave significant differences in favor of the post scale.
Testing the Second Question
A descriptive statistical analysis of students' perceptions towards the integration of Edmodo in EFL learninghas been made. The results showthat students' perceptions are highly positive. Table 6 shows that the highest mean value (17.57) is for the pedagogical purposes of Edmodo. The second rank is for the development of language skills through Edmodo with a mean scoring (17.23). The third rank is for Edmodo as a learning management system with a mean scoring (11.04). The last rank is for Edmodo as a social networking tool with a mean scoring (8.47). Table 7 shows that statements (5, 10, 18, 19) score 100% of students' agreement. The second rank of the agreement measure is for statement (9) scoring a percentage of 95%. Moreover, 91% of students agree on four benefits of Edmodo mentioned in statements (2, 14, 15, 16) . Five other benefits mentioned in statements (3, 6, 11, 12, 17) score 85.7% of students' agreement. Statement (8) has the fifth rank with 81% of students' agreementwhereas statement (13) has the sixth rank with 76% of students' agreement. Furthermore, 76% of students agree on statement (1) whereas 61% of students agree on statement (4). The least approved benefit of Edmodo is in statement (7) scoring 66% of students agreement.
Testing the Third Question
A descriptive statistical analysis of Edmodo challenges has also been made. Table 8 shows that technical challenges score 72% of students' agreement whereas financial ones score 53%. Table 9 indicates that the small-sized screen of Edmodo Mobile has 66% of the agreement measure. The slow-speed internet of Edmodo Mobile has the second rank getting 47% of students' agreement whereas 33% of students agree on the challenge regarding the need to learn some troubleshooting technology tasks when using Edmodo. The possibility of using Edmodo as more of a social networking site than a learning tool has scored 19% whereas the lack of access to computers or any mobile devices has the lowest rank scoring only 16.7% of students' agreement.
Discussion
In exploring the effects of using Edmodo on Saudi female students' attitudes towards EFL learning, it appears that, while most students hold positive attitudes towards EFL learning, these positive attitudes become considerably stronger after using Edmodo. A combination of traditional in-class instruction and an online classroom community via Edmodo is significantly verified to be an effective factor in generating more positive attitudes towards learning English. These results coincide with those of Alseweed (2009) who believes that students' attitudes towards EFL learning may change according to many factors like the learning environment and the methods of teaching being used. The use of Edmodo as a new Internet technology, as recommended by Al-Shammari (2007) , has introduced an innovative scenario to the traditional Saudi EFL instructionwhich will automatically affect their EFL learning practices. These positive changes build on what has been discovered so far by Majid (2011) and Thongmak (2013) about the usefulness of Edmodo, making these results even more specific. However, it is worth-noticed that the main common value behind these positive attitudes is instrumentally oriented (Al-Zubeiry, 2012; Alfawzan, 2012) which confirm that most of the Saudi students see English as playing a vital role in their academic lives.
More interesting are the results in terms of the students' perceptions towards the use of Edmodo. Findings display obvious conformity of the various benefits which Edmodo can provide to meet students' needs in their learning environment. These findings support the emerging consensus that learners should take the advantages offered by new technologies to improve their learning opportunities (Hanafiah, 2012) . As a social interaction means, Edmodo reveals an adequately high level of acceptance (Kongchan, 2012) . The chat features of Edmodo allow students to broaden both the type and amount of their communication offeringthem opportunities to increase their confidence and motivation. Edmodo can also help a student overcome isolation providing a shy student with information that facilitates face-to-face encounters with other students or with the teacher. As a Course Management System, Edmodo facilitates uploading, storing and sharing of learning resources in the form of courses, assessments, documents and manuals that complement students' in-class learning. It also serves as a document repository allowing students to gain access to relevant classroom materials 24/7 and making EFL instruction a continuous process that is not limited to the seating capacity of the classroom. Furthermore, Edmodo can facilitate the development of English language skills. It is found to be helpful in acquiring new English vocabulary (100%), sharing writing with teacher and peers (95%), improving spelling and grammar (85%), enjoying reading experiences (85.7%) and developing listening skills (76 %). The notion of providing students with an English online communicative environment to practice language skills and to develop their linguistic competences has already been mentioned by Robertson (2008) , Al-Jarf (2005) and Tsai and Ernst (2009) . Finally, the pedagogical purposes of Edmodo have the highest score of students' agreement. With www.ccsenet.org/elt English Language Teaching Vol. 8, No. 1; 2015 reference to earlier studies, similar findings have been obtained (Majid, 2011; Thongmak, 2013; Kongchan, 2012) . A possible interpretation might be the prospect of usingEdmodo as a tool to encourage social and active learning that is learner-centered and informal. A more important interpretation is the potential for using Edmodo to support distance learning and to fulfill physical classroom instruction. Another interpretation might be attributed to the feature of feedbacks. Any content that a student posts instantly starts receiving comments, reviews, opinions, and additional information on that topic either by the teacher or by other students in Edmodo groups. By doing this, more discussions can be formed, and more avenues can be created for fostering independence and self-directed learning. Furthermore, Edmodo offers unique opportunities for collaboration among students in which they can improve their team building and cooperative learning skills.
As forstudents' challenges, the small-sized screen and the slow-speed internet of Edmodo Mobile are found to be poorly suited forstudents' needs. Earlier researchers (Stockwell, 2008; Motiwalla, 2007) already mentioned an evidence of such resistance. The absence of troubleshooting skills is also found to impede the pace of technology-mediated learning in the classroom. This conclusionsupports earlier findings Alebaikan and Troudi (2010) and Almaini (2013) regarding technological immaturity, lack of training and the low computing skill level of students. Such challenges are essentially attributed to the fact that many Saudi secondary school students have never experienced online learning before. However, the fear of using Edmodo as more of a social networking site than a learning toolappears unlikely to happen here due to the secure learning platform of the website in which no personal student pages can be created and to the careful teacher-directed monitoring. As for the financial challenges, only a low share of the earlier assumptions of Stroud (2010) and Almaini (2013) is supported here. This, however, does not negate the fact that financial barriersare still an existing impediment to the integration of Internet technology in education.
Conclusion
While an EFL classroom may be limited to words spoken and written by instructors, and is trapped in hard copies of the materials distributed for reference, blended learning via Edmodo goes far and beyond. The twin benefits of both traditional and contemporary learning methodologies are pronounced. While the students can benefit from the personal communication brought in by classroom and face-to-face interaction, the collaborative environment provided by Edmodo ensures that knowledge is no longer contained in places defined by geography and can be shared and viewed transparently. It is also vital to recognize that the role of this website should be considered as a facilitating tool for EFL teachers to design a communicative and non-threatening classroom. In this respect, English teachers should be aware of their important roles as classroom instructors and innovators whose tasks are to provide modern tools that complement their teaching and maximize student-student and teacher-student interactions (Barnawi, 2009 ). Saudi Ministerial support should be also reinforced for promoting the integration of such technologies, to which the younger generation seems to be rather attached, in EFL education. However, even though the great potential for the use of such contemporary learning tools in EFL education is increasingly realized, yet careful thinking is needed to find the best way to leverage these emerging tools in order to improve our EFL teaching and learning practices and to catch up with the pace of global technological developments.
Recommendations
It is strongly suggested that EFL teachers should do more to utilize useful Web 2.0 tools in order to extend their students' learning outside the classroom. They should also change their teaching habits offering their students innovative opportunities to improve their self confidence, to monitor their own learning and to practice their language skills in and outside the classroom. For trainers, it is highly recommended to establish on-going, well-structured, computer and Internet programs for the professional development of EFL teachers. It is also recommended that teachers go through the experience of being online students themselves (Al-Mahmood and McLoughlin, 2004) . This can change their conceptions of teaching and will allow for significant reflection on their teaching practices. For EFL curriculum developers, it is advantageousto evaluate and update EFL curriculum in order to meet the needs of new-generation students, giving particular attention to Web 2.0 technologies. For researchers in EFL instruction, there is a need for future replications of this study. Further analysis of the educational level, gender and age dimensions and their relation to the use of Edmodo in EFL learning is also needed. Possible areas for moreresearch can address students' achievement and motivation, teachers' perceptions and preparedness to utilize this technology and possible ways to make it suit the unique needs and requirements of students.
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